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Grade 8 Writing Scope and Sequence

Writing Workshop Words Study Grammar Skill Work
September
/Novembe
r

(30
Instructional

Days per Unit)

The Literary Essay (Analyzing craft
and theme)
In this unit, students are taught how to read
deeply across texts to find common threads
and then analyze the text to write essays
about literature.

Linguistics
Lesson 14 - pend, pond
Lesson 15 - port
Lesson 16 - pos, pon
Lesson 17 - sens, sent

● Capitalization rules review
● Apply active/passive voice

purposefully

December/
January

(30
Instructional

Days per Unit)

Position Papers (Research and
Argument)
In this unit, students are taught to tackle
complex world issues, coming to new
understandings and deeper realizations,
and ultimately developing the confidence to
write about complicated issues in a way that
does not simplify the complexity of the issue.

Linguistics
Lesson 18 - spic, spect
Lesson 19 - sta, stat, stit
Lesson 20 - ten, tin, tain

● Use semi-colons purposefully
● Use commas purposefully

February/
March

(30
Instructional

Days per Unit)

Investigative Journalism
In this unit, students are taught how to
write narrative nonfiction, using the same
techniques used by journalists.

Linguistics
Lesson 21 - tort, tor, tors
Lesson 22 - tract, tray, trai, trea,
trek, trig, tric
Lesson 23 - veh, vect, voy, vi, vey

● Use ellipses correctly and
purposefully

● Use commas purposefully to
extend sentences (appositives,
dependent/independent
clauses, etc.)

April/June
(30

Instructional
Days per Unit)

Test Prep Linguistics
Lesson 24 - vers, vert, vort
Lesson 25 - vide, vis, vic, view, vey,
voy
Lesson 26 - voc, vok

● Connotative language

June Memoir
In this unit, students will learn to analyze
their life experiences to determine what it is
they want to convey about themselves and
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their lives and make purposeful craft and
structure choices to do so.

Writing Workshop Grade:  8
Unit 2:  The Literary Essay

Unit Description:
The ultimate goal of this unit is to lead students toward more independence and rigor in their writing.  This unit begins with teaching students how to write about and re�ect upon
the themes they see in the texts they have chosen to read.  Then students will write an essay analyzing an author’s writing craft.  Finally, students will learn
to write an essay comparing the themes and craft of two texts they have read, developing strong claims of their own about the texts they have read.  An added bene�t of this unit is
that students will be taught to be more powerful readers.

Common Core Standards
W.8.1 - Write arguments to support claims with clear reasons and relevant evidence
W.8.1.a - Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.
W.8.1.b - Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text.
W.8.1.c - Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
W.8.1.d - Establish and maintain a formal style.
W.8.1.e - Provide a concluding statement or section that follows from and supports the argument presented.
W.8.2.d - Use precise language and domain-speci�c vocabulary to inform about or explain the topic.
W.8.3.b - Use narrative techniques, such as dialogue, pacing, description, and re�ection, to develop experiences, events, and/or characters.
W.8.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas e�ciently as well as to interact and collaborate with others.
W.8.7 - Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of
exploration.
W.8.9.a - Apply grade 8 Reading standards to literature (e.g., "Analyze how a modern work of �ction draws on themes, patterns of events, or character types from myths, traditional stories, or religious works such as the Bible,
including describing how the material is rendered new").
W.8.10 - Write routinely over extended time frames (time for research, re�ection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c tasks, purposes, and audiences.
RI.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RL.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of speci�c word choices on meaning and tone, including analogies or
allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the di�ering structure of each text contributes to its meaning and style.
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RL.8.10 - By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6-8 text complexity band independently and pro�ciently.
SL.8.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others' ideas and expressing their own clearly.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3 - Delineate a speaker's argument and speci�c claims, evaluating the soundness of the reasoning and relevance and su�ciency of the evidence and identifying when irrelevant evidence is introduced.
SL.8.4 - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear
pronunciation.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.2.b - Use an ellipsis to indicate an omission.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing �exibly from a range of strategies.
L.8.5 - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
Science
Determine the central ideas or conclusions of a text; provide an accurate summary of the text distinct from prior knowledge or opinions. (MS-LS1-5) RST.6-8.2

Standard 8 Computer Science
Performance Expectations:
8.1.8.IC.1  Compare the trade-offs associated with computing technologies that affect an individual's everyday activities and career options.

Standard 9 Career Readiness, Life Literacy, and Key Skills
9.2.8.CAP.2: Develop a plan that includes information about career areas of interest.

Careers (Description of a career that relates to this unit

Enduring Understandings Essential Questions
1. To understand the genre of argument writing
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and angel stories to convey the theme.
6. To experiment with di�erent leads and endings to engage our audience.

1. How do I write a thematic essay?
2. How do I write an author’s craft essay?
3. How do I write a comparative essay?
4. How do I �nd the theme of a text through an analysis of author’s craft?
5. How do I embed counter arguments within literary essays?
6. How do I publish on the internet?

Evidence of Learning (Assessments) Accommodations and Modi�cations

Formative Assessments: Special Education:
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● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
1-Ambitious Teaching that gets Students o� to a productive start
2-Planning ways to clarify what themes are--and are not
3-Keeping momentum high with you're conferring and small groups
4-Supporting students drafting with targeted voiceovers, conferences, and small groups
5-Using conferences to help students reach their goal
6-Looking for logical Fallacies
7-Supporting strong writers
Bend II
9-Helping students hold on to your teaching
10-Helping students unlock the power of a symbol
12-Working to get it right
13-Options for your students and your coaching
Bend III
15-Responsive Teaching through small-group
16-Coaching on the run

English Language Learners:
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● Unit 2: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● The Literary Essay Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade The Literary Essay  Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo

Core Instructional Resources:

● Any appropriate grade 8 novel as a read-aloud model to set up the routines
● “All Summer in a Day” by Ray Bradbury (Level Z)
● “Harrison Bergeron” by Kurt Vonnegut (Level Z)
● “The Veldt” by Ray Bradbury  (Level Z)
● “Those Shoes” by Maribeth Boelts (Level T)
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● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers

College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and

Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

● The Lines We Cross by Randa Abdel-Fattah (Level Z)
● The Poet X by Elizabeth Acevedo (Level Z)
● The Stars Beneath Our Feet by David Barclay Moore (Level Z)
● Return to Sender by Julia Alvarez (Level Y)
● Miles Morales: Spider-Man by Jadon Reynolds (Level Y)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Absolutely Normal Chaos by Sharon Creech (Level V)
● As Brave as You by Ann E. Burg (Level W)
● Awkward by Svetlana Chmakova (Level X)
● Dragonwings by Laurence Yep (Level W)
● Bridge to Terabithia (Level T)
● Holes by Louis Sachar (Level V)
● The Misfits by James Howe (Level W)
● The Proudest Blue (picture book) by Ibtihaj Muhammad (Level N)
● We Are Water Protectors (picture book) by Carole Lindstrom
● The Invisible Boy (picture book) by Trudy Ludwig (Level N)
● Carmela Full of Wishes (picture book) by Matt de la Pena
● The Bell Rang (picture book) by James E Ransome
● Sulwe (picture Book) by Lupita Nyong’o (Level O)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
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● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign
language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on what
they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Use document camera or overhead projector for shared reading of texts.
Ongoing:

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of 21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: The Thematic Essay
Session 1 - (Looking for Themes All around Us…)

● Today I want to remind you that all narrative texts have themes within them, and that when literary critics start
to look for those themes, they ask questions like, “What is this text really about?” or “What is this text trying to
teach me about life?”  Then, they sometimes write long to grow their ideas. (Page 5)

○ Writers do this by:
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Session 2 - (Reading Closely to Develop Themes)

Session 3 - (Fine-Tuning Themes by Studying
Author’s Craft)

Session 4 - (Drafting Essays)

1. identifying some of the problems or issues faced by the main characters in a text
2. thinking about how that problem or issue appears throughout the whole text and trying to �gure out

what the reader is supposed to learn through reading about the problem or issue
3. identifying how other characters are a�ected by the same problems
4. looking for other central problems in a story that might be the author trying to teach readers something
5. �nding a theme that resonates with them that they can analyze more deeply and personally

● Today I want to teach you that literary essayists dig deep into the texts they are writing about, reading critical
scenes closely to look for nuance and detail, and then they use writing to say what they think the text is really
saying.  This is what’s entailed in writing about a theme--reading closely to see how your thinking about the
theme might evolve. (Page 16)

○ Writers do this by:
1. rereading text with the theme in mind, noting critical scenes when the theme is especially in evidence
2. revising their ideas about the theme as they read by thinking about speci�c words or phrases used in

critical scenes
3. using thought prompts to help push their thinking
4. writing small about speci�c details related to the theme

● Today I want to teach you that when literary essayists are analyzing a text, they pay careful attention to not just
the details of the plot, but to the details of the author’s craft as well.  There is a connection between the author’s
message and his or her craft.  Literary essayists can use this craft analysis to inform their thinking about the text.
(Page 27)

○ Writers do this by:
1. noticing not just what the author has been saying, but how the author has been saying it
2. revisiting critical scenes that reveal the theme, and noting the craft moves the author has used, such as

similes, metaphors, alliteration, repetition, descriptive words or sentences, personi�cation, and sentence
variety

3. re�ecting on the purpose of craft moves used by authors
● Today I want to teach you that when essayists get ready to draft, they think about what they already know about

essay writing.  To do this, they sometimes use other people’s essays to help them make a plan, to remind them of
what they have learned before, and to set new goals.  Then they write, long and strong, �nishing their draft in
short order. (Page 37)

○ Writers do this by:
1. remembering what makes a great essay
2. examining and annotating  a mentor text to analyze structure and craft, and using those techniques to

guide future writing
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Session 5 - (Finding the Courage to Revise Your
Thinking)

Session 6 - (Clarifying Relationships between
Evidence and Ideas)

Session 7 - (Counter-argument within Literary
Essays)

3. writing a claim and a plan for their essay and using a mentor text to begin drafting
4. using evidence (exact words) from the text to support their claims

● Today I want to remind you that essayists, like all writers, bring their reading skills to their writing.  When a
draft is done, writers become readers, rereading the draft to think, “How does this match my internal checklist
for--in this instance--argument essays?”  Writers also read asking, “Can I follow my own thinking?  Does it ring
true?”  And when they �nd problems, writers have the courage to �x them--even if it means changing some of
their original ideas.” (Page 47)

○ Writers do this by:
1. using a checklist to remind themselves of what elements need to be included in an argument essay
2. reviewing their writing honestly to �nd weak areas and improve them
3. making sometimes major revisions to their essays in order to �x what is not working
4. working with their peers to gain inspiration for making revisions

● Today I want to teach you that when essayists revise their essays, they pause every time that they have introduced
some evidence from the text, pushing themselves to explain exactly what that evidence means, and how it relates
to the ideas they are discussing.  They can make sure they do this well by using a little logic. (Page 57)

○ Writers do this by:
1. sharing their writing with peers to help identify where the gaps are in their writing
2. using sentence frames to help them develop clear, logical sentences
3. revising their writing to clarify their ideas and make their thinking more logical

● Today I want to teach you that essay writers look for places in their essays where there could be another
interpretation or opinion about the text, and they write to argue why their interpretation is the best one.  They
do this by nodding to the alternative argument and then explaining why that interpretation is not as good as
their own. (Page 67)

○ Writers do this by:
1. �nding places in their essays where someone may have an alternate interpretation of the evidence
2. speaking back to the alternative argument by identifying what the reader with the alternate interpretation

may be missing in the text
3. identifying when the alternative interpretation may actually be the stronger interpretation, and being

willing to rewrite their essays
4. working with a partner to help one another be sure they have addressed the alternative arguments fully

● Today I want to remind you that writers use all they know and all they have--relying on the resources at their
disposal--to put the �nal touches on their drafts.  But I also want to teach you that when writers edit, they don’t
simply �x a misspelled word or add a missing period.  Instead they continue to look for ways to outgrow
themselves, this time by lifting the level of their conventions. (Page 75)
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Session 8 - (Editing Using All You Know)
○ Writers do this by:

1. reading their essay out loud to catch and correct basic errors in spelling and misplaced punctuation
2. clarifying what they mean in a sentence by adding an appositive or a parenthetical phrase, for example, and

inserting the appropriate internal punctuation to the sentence
3. working with a peer editor to correct and clarify sentences

Bend II: The Author’s Craft
Essay
Session 9 - (Noticing How an Author Tends to Write)

Session 10 - (The Power of Symbolism)

Session 11 - (Planning the Author’s Craft Essay)

● Today I want to teach you that when writing literary essays, you have choices.  One way to write an essay is to put
forward an idea that the story suggests--a theme.  Another way to write a literary essay is to focus on the craft
moves an author tends to use, and to write an essay where you argue that the author’s craft choices have a speci�c
purpose or pattern. (Page 84)

○ Writers do this by:
1. noticing craft moves made by authors in a small section of larger texts
2. �guring out what the author’s purpose was in using the particular craft moves
3. reading further in the larger text to notice how the same craft moves are used
4. identifying the e�ect these moves have on the text and the reader
5. thinking with pen in hand and musing about possible purposes the author had in mind

● Today I want to remind you that literary essayists look out for craft moves that pull their own weight--in
particular, symbolism.  Looking for symbols, and writing long about them, can help you to write more powerful
craft essays. (Page 93)

○ Writers do this by:
1. looking for recurring objects, images, or colors, and asking whether they may mean more than they seem

to at �rst glance
2. tracking the recurring objects, images, or colors through a text, noticing multiple reasons for its

appearance
3. moving away from what the recurring object, image, or color means and moving toward what the

recurring object, image, or color’s job in the text might be
4. looking for patterns in the craft moves that may be doing the same kind of work in the text

● Today I want to teach you that writers of author’s craft essays pause and plan how their craft essays will go, and
that when they do this they have to choose whether to focus in deeply on one craft move or whether to instead
analyze a few they see in the text.  Then they start writing. (Page 101)

○ Writers do this by:
1. creating outlines of ideas as possible organizational plans for essays
2. making di�erent claims as possible central ideas for essays
3. conferring with others to help �nd weak spots in planning and pre-organization
4. beginning to draft openings
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Session 12 - (Framing Essays with Relevance and
Context: Introductions and Conclusions)

Session 13 - (Adopting an Essayist’s Tone)

Session 14 - (A Comma Inquiry)

● Today I want to teach you that essayists introduce their essays by explaining the context of the text and also by
naming how the ideas in the essay might be relevant to the reader. (Page 108)

○ Writers do this by:
1. �nding some universal relevance in the topic of the essay
2. creating context to connect the universal relevance to the story
3. clearly expressing the claim of the essay
4. concluding by returning to the universal relevance, and trying out several ways to end the essay

● Today I want to teach you that when essayists revise, they work to adopt an engaging and formal tone in their
writing by varying their sentence length and making sure their language is sophisticated. (Page 118)

○ Writers do this by:
1. trying out di�erent tones in speaking to see how each a�ects the listener
2. noticing how sentence length, literary devices, and word choice change with and are a�ected by the tone of

the speaker
3. understanding that a more formal tone is created by combining sentences and by varying sentence length
4. revising their drafts, a paragraph at a time to create a more formal tone

● Today I want to teach you that one way writers craft more powerful sentences is by paying attention to
conventions, especially conventions that they might be careless with in their writing.  Today we are going to focus
our attention on the comma and the multiple ways writers use the comma to make their writing readable,
engaging, and strong. (Page 125)

○ Writers do this by:
1. understanding why authors use commas
2. experimenting in di�erent places within their essays to use some of the comma techniques other authors

have used
3. committing to some added comma uses within the essay, and making those revisions

Bend III: The Comparative
Essay
Session 15 - (Writing across Texts)

Session 16 - (Writing Comparative Essays on
Demand)

● Today I want to teach you that literary essayists often write to think and grow ideas about more than one text at a
time, pushing themselves to do the work of comparing and contrasting similar ideas across di�erent texts. (Page
133)

○ Writers do this by:
1. re�ecting on themes of other texts they’ve read to �nd similarities between them
2. identifying lessons connected to those themes and �nding parallels
3. exploring other similarities between the two texts, such as craft, and �nding parallels there
4. making a claim that examines the basis of similarities between the two texts
5. organizing their thinking in such a way that it will enable them to be able to write quickly
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● Today I want to teach you that sometimes, writers have to use all that they know about essays to write not just
well, but also quickly and with �exibility in a new situation, by quickly recalling what they know, assessing their
resources, and making a plan to put their knowledge into action. (Page 142)

○ Writers do this by:
1. gathering all necessary resources and materials before beginning to write, in order to maximize e�ciency
2. organizing all resources so that they are able to work quickly, with focus, and independently
3. working hard, but also purposefully
4. stopping and taking stock of work done, refocusing if necessary, before �nishing

Skills (Students will be able to…)  including Grammar
● Find themes in texts they read
● Analyze text using academic language
● Find connections between the theme (author’s message) and the writer’s craft
● Make a plan and set goals for writing
● Recognize faulty logic in their thinking and revise their thinking to re�ect more clear logic
● Identify strong, logical evidence for their claims
● Identify and analyze the e�ect certain craft moves have on an overall text
● Recognize and analyze symbols used by authors in text
● Adjust tone in an essay to convey an academic feel
● Edit their work using a checklist

○ Follow conventions of the English language in spelling, capitalization, and punctuation
○ Use commas purposefully to extend sentences
○ Vary sentence length purposefully

● Publish their work for a broad audience

Writing Workshop Grade:  8
Unit 4:  Position Papers (Research and Argument)

Unit Overview:
In this unit, students will begin by developing an argument related to something that may be taken for granted; namely violence in video games and whether playing those
games is simply diverting the player’s attention, or if it is potentially harmful to the player.  They will develop a position supported by reasons and evidence, while
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acknowledging other points of view.  They will continue through the unit by extending the focus of their initial argument to a larger world view of a similar argument; whether
child soldiers should be given amnesty.  The focus in this part of the writing process will be to learn how to write to be principled and fair.  Ultimately, students will write a
position paper to �nish the unit.

New Jersey Student Learning Standards
W.8.1 - Write arguments to support claims with clear reasons and relevant evidence
W.8.1.a - Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.
W.8.1.b - Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text.
W.8.1.c - Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
W.8.1.d - Establish and maintain a formal style.
W.8.1.e - Provide a concluding statement or section that follows from and supports the argument presented.
W.8.3.b - Use narrative techniques, such as dialogue, pacing, description, and re�ection, to develop experiences, events, and/or characters.
W.8.3.c - Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events.
W.8.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience
have been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas e�ciently as well as to interact and collaborate with others.
W.8.7 - Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of
exploration.
W.8.8 - Gather relevant information from multiple print and digital sources, using search terms e�ectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others
while avoiding plagiarism and following a standard format for citation.
W.8.9.b - Apply grade 8 Reading standards to literary non�ction (e.g., "Delineate and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and
su�cient; recognize when irrelevant evidence is introduced").
W.8.10 - Write routinely over extended time frames (time for research, re�ection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c tasks, purposes, and audiences.
RI.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RI.8.2 - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.
RI.8.3 - Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories).
RI.8.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings; analyze the impact of speci�c word choices on meaning and tone, including
analogies or allusions to other texts.
RI.8.5 - Analyze in detail the structure of a speci�c paragraph in a text, including the role of particular sentences in developing and re�ning a key concept.
RI.8.6 - Determine an author's point of view or purpose in a text and analyze how the author acknowledges and responds to con�icting evidence or viewpoints.
RI.8.7 - Evaluate the advantages and disadvantages of using di�erent mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.
RI.8.8 - Delineate and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient; recognize when irrelevant evidence is introduced.
RI.8.9 - Analyze a case in which two or more texts provide con�icting information on the same topic and identify where the texts disagree on matters of fact or interpretation.
RI.8.10 - By the end of the year, read and comprehend literary non�ction at the high end of the grades 6-8 text complexity band independently and pro�ciently.
SL.8.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others' ideas and expressing their own
clearly.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3 - Delineate a speaker's argument and speci�c claims, evaluating the soundness of the reasoning and relevance and su�ciency of the evidence and identifying when irrelevant evidence is introduced.
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SL.8.4 - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and
clear pronunciation.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.5 - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
Science
Determine the central ideas or conclusions of a text; provide an accurate summary of the text distinct from prior knowledge or opinions. (MS-LS1-5) RST.6-8.2

Standard 8 Computer Science
Performance Expectations:
8.1.8.IC.1  Compare the trade-offs associated with computing technologies that affect an individual's everyday activities and career options.

Standard 9 Career Readiness, Life Literacy, and Key Skills
9.2.8.CAP.2: Develop a plan that includes information about career areas of interest.

Careers (Description of a career that relates to this unit)

Unit 3: Curriculum for ELLs
Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)
Enduring Understandings Essential Questions

1. To understand the genre of Information writing?
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and angle stories to convey the theme.
6. To experiment with di�erent leads and endings to engage our audience.

1. How do I write a position paper?
2. How do we angle evidence to support speci�c points?
3. How do we write powerful conclusions?
4. How do we write a position paper on a complicated issue?
5. How do we strengthen, frame, and pace evidence?
6. How do we attend to alternative arguments and point of view?
7. How do we use organizational structures to help build our argument?

Evidence of Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings
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● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Supporting Students to connect claims, reason, and evidence
3-Framing, Adapting, and evaluating references
4-Analyzing Author’s craft as well as Author’s Evidence
5-Targeted research to support conclusion writing and big-picture essentials
7-Comparing and contrasting public speaking craft
Bend IIl
11-Transitions help you move gracefully through parts of a complex argument
12-Using Transitions to guide the reader into and out of parts of arguments
13-Expanding introduction to include context or background information
14-Studying mentor texts to engage in independent revision

English Language Learners:

● Unit 3: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
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Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● Position papers Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade Position Papers Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

Core Instructional Resources:

● Any appropriate grade 8 novel as a read-aloud model to set up the routines
● Everything’s an Argument by John J. Ruszkiewicz (Level Z)
● “High Jinks: Shootout,” by Guy Martin, The New Yorker (Level Z)
● “Shooting in the Dark,” by Benedict Carey, The New York TImes (Level Z)
● A Long Way Gone by Ishmael Beah (Level Z)
● “The Child Soldier on Trial at Guantanamo,” by Human Rights Watch (Level Z)
● selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
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● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen

and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

● Florham Park ELA PD Sharing Website
● Conferring Menus
● Bats: Learning to Fly by Anne Frank (Level V)
● Be Prepared by Vera Brosgol (Level W)
● Chew on This: Everything You Don’t Know About Fast Food by Charles Wilson,

and Eric Schlosser (Level V)
● Girls Think of Everything: Stories of Ingenious INvention by Women by

Catherine Thimmesh (Level S)
● Gorilla Doctors: Saving Endangered Great Apes by Pamela Turner (Level W)
● The Omnivore’s Dilemma for Kids: The Secrets Behind What you Eat by Michael

Pollan (Level X)
● Shipwrecked! The True Adventures of A Japanese Boy by Rhoda Blumberg (Level

T)
● Sister Series by Raina Telgemeier (Level T)
● Fault Lines in the Constitution: The Framers, Their Fights, and the Flaws That

Affect Us Today by Cynthia and Sandford Levinson (Level Z)
● The Quilts of Gee’s Bend by Susan Goldman Rubin (Level W)
● The Wall: Growing up behind the Iron Curtain by Peter Sis (Level Y)
● Never Caught, the Story of Ona Judge by Erica Armstrong Dunbar (Level Z)
● It’s up to You, Abe Lincoln by Leila and Tom Hirschfeld (Level W)
● Drowned City: Hurricane Katrina and New Orleans by Don Brown (Level Z+)
● Turning 15 on the Road to Freedom by Linda Blackmon Lowery (Level X)
● The Port Chicago 50: Disaster, Mutiny, and the Fight for Civil Rights by Steve

Sheinken (Level Z)
● Undefeated: Jim Thorpe and the Carlisle Football Team by Steve Sheinkin (Level

Z)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
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● O�er short, non�ction picture books and non�ction articles on science, social studies, and
foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Use document camera or overhead projector for shared reading of texts.
Ongoing:

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of 21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Writing a Position
Paper: Games Based on
Fictional

● Today I want to teach you that the texts writers read often suggest debatable issues, or ethical dilemmas, that are
hard to �gure out and thus worth talking and writing about.  To clarify their own stance on issues that are
complicated, writers sometimes decide to argue one side or the other of these dilemmas, using all of their
argument skills. (Page 5)
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Grade 8 Scope and Sequence

Violence--Diverting or
Harmful?
(Session 1 - Debating Positions to Develop a
Complex Argument)

(Session 2 - Flash-Drafting Arguments while
Working on Specific Writing Goals)

(Session 3 - Angling Evidence to Support
Specific Points)

○ Writers do this by:
1. reading texts about debatable issues closely
2. defending both sides of a controversial issue by gathering evidence in an informative text
3. sorting and ranking the evidence they �nd in texts
4. comparing notes with peers and sharing positions in order to strengthen their positions
5. using transition words and/or phrases to help them organize their arguments orally
6. selecting a side with which they identify more, based on the evidence, and drafting a plan for their

argument
● Today I want to remind you that writers do more than plan what they’ll write about.  They also pause to set

writing goals.  It helps to ask yourself, “What should I work on this time?  What speci�c goals can I set that I can
tackle right now?”  Tools like checklists, anchor charts, and mentor texts can help you set goals. (Page 17)

○ Writers do this by:
1. reviewing checklists, charts, and mentor texts to assist them in setting goals for writing
2. breaking down checklist items into smaller pieces that are easier to manage, so they will be more likely to

be successful in achieving the goals they set for themselves
3. pausing while drafting to check that their writing is aiming them toward the goals they have set for

themselves
4. sharing their drafts with peers to gather feedback on what is working well and what could use

improvement
5. using exemplar texts as mentors to drive themselves to experiment with di�erent writing techniques

● Today I want to teach you that writers angle their evidence to convince their readers that their argument is valid.
Writers don’t just plop down facts, quotes, and statistics, expecting their evidence to speak for itself.  Instead,
writers explain how the evidence is signi�cant, showing how that evidence illustrates each point. (Page 30)

○ Writers do this by:
1. understanding that the same bits of evidence are neutral, and, therefore, could be used to support both

sides of an argument
2. debating with a partner to use the same bits of evidence to support both sides of an argument
3. interpreting evidence creatively and relating it to the side of the argument they �nd themselves needing to

defend
4. angling their evidence by explaining it fully and showing how it supports the point they want to make
5. avoiding common logical fallacies when explaining their evidence

● Today I want to remind you that writers do things on purpose.  You know that �ction writers choose their words
on purpose to create a speci�c tone--but today we’re reminded that non�ction writers do as well.  Non�ction
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Grade 8 Scope and Sequence

(Session 4 - Using Connotative Language to
Paint a Tone)

(Session 5 - Writing Powerful Conclusions)

(Session 6 - Getting Ready to Publish: Polishing
Presentations and  Attending to Conventions)

(Session 7 - Unleashing the Inner Dramatist to
Give Speeches More Impact)

writers make their case, advance their ideas, not just with evidence but with the speci�c language and
comparisons they use. (Page 46)

○ Writers do this by:
1. recognizing deliberate craft choices authors make, even in non�ction writing
2. choosing speci�c vivid verbs and descriptive words and phrases that help create a tone that is clearly

judgemental or complimentary, depending upon the side they have chosen to argue
3. considering connotations of words that they choose to use in order to convey tone
4. remaining objective in their word choice so that they are not prone to exaggeration or partial truths
5. using words and phrases from mentor texts that contain strong words as a way to weaken the argument of

the opposition
● Today I want to teach you that argument writers call to mind familiar strategies to write strong conclusions,

including not just restating a claim, but also leaving the reader with new thinking. (Page 56)
○ Writers do this by:

1. reviewing techniques used by writers to strengthen their conclusions
2. critiquing the writer of peers to practice strengthening conclusions
3. reviewing the evidence in their paper to be sure that it is in the correct order and that nothing has been

omitted
4. experimenting with several di�erent conclusions to see which is most e�ective in their paper

● Today I want to remind you that writers do their best to attend to presentation and conventions themselves,
using the tools at hand such as mentor texts, checklists, exemplars, and digital editing tools.  Then they turn to
other writers to get a second pair of eyes, and sometimes they seek out or provide some expert help. (Page 66)

○ Writers do this by:
1. recognizing the strengths of their drafts �rst, and understanding that improvement, and not perfection, is

the goal
2. reviewing the rules for using quotations and for correctly citing evidence used in their papers
3. checking the most urgent conventions, such as capitalization of names and places, basic sentence

punctuation, basic spelling, etc.
4. reading their essay aloud with a partner to check for sentences that may be too long or too short (run-ons

or fragments)
● Today I want to teach you that when speakers rehearse their speeches, they practice techniques that will make

them more con�dent and compelling.  These techniques include using their breathing, tone of voice, body
language, and gestures to emphasize their points and stir their audience. (Page 73)

○ Writers do this by:
1. reading their essay silently, marking up words, phrases, or sentences that they want to emphasize
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Grade 8 Scope and Sequence

(Session 8 - A Celebration of Speeches)

2. making notes in the margins to remind themselves to breathe, especially at the end of important lines or at
the end of paragraphs

3. practicing in front of friends or family several times to become more comfortable with the material
4. varying their tone of voice to demonstrate seriousness of importance of information or passion connected

to the call to action
5. experimenting with ways of standing to appear more con�dent
6. using gestures to emphasize points of importance
7. revising their speeches, if necessary, after a few rehearsals

● Celebration of Speeches

Bend II: Writing a Position
Paper on a Complicated
Issue: Should Child
Soldiers Be Given
Amnesty?
(Session 9 - Grappling with Issues of Intensity
and Developing Initial Understanding)

(Session 10 - Developing Preliminary Positions
and Revising Thinking)

(Session 11 - Debating to Draft More Balanced
and Principled Arguments)

● Today I want to teach you that argument is not just an academic exercise.  It’s a moral imperative.  As human
beings, you have a responsibility to understand complex issues and to argue in ways that promote justice.  One
way to start doing this is to read, write, and talk to understand issues that are current, complicated, and di�cult.
(Page 89)

○ Writers do this by:
1. understanding that writing is often a tool used to change negative things in the world, and that writers

have an obligation to write about issues that need attention
2. allowing themselves to feel outraged by injustice, and also allowing themselves to change their feelings

about an issue as they gather more information about it
3. recording their thinking as they learn more about an issue and as their feelings change
4. considering more than one side of an issue in order to better understand and appreciate just how complex

the issue is
● Today I want to teach you that argument is not about forming a position and sticking with it doggedly.

Argument is about being principled and letting your thinking shift and change in light of new evidence and ideas.
As you research, then, you’ll need to continually revise your position to do justice to the complexity of this issue.
(Page 96)

○ Writers do this by:
1. reading as much information about an issue as they can
2. asking themselves questions as they continue to research in order to process how the new information �ts

in with what they thought they already knew or understood
3. revising their drafts as they learn new information about the topic

● Today I want to remind you that when composing a balanced and principled argument, it helps to debate with
others who are also knowledgeable about the other side of the issue.  In this kind of debate, the goal is not to
“win,” but to develop new thinking and to come to a richer, more nuanced understanding of the issue. (Page 102)

○ Writers do this by:
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Grade 8 Scope and Sequence

(Session 12 - Strengthening, Framing, and
Pacing Evidence)

(Session 13 - Attending to Alternative
Arguments and Points of View)

(Session 14 - Using the Organizational
Structure of Your Piece to Help Build Your
Argument)

1. presenting a clear claim connected to the issue
2. supporting their claim with valid, researched reasons and speci�c evidence
3. adding authority to their argument by quoting facts, statistics, and experts
4. listening to the opposing side and asking questions in order to understand how the same facts, statistics

and evidence can be interpreted in di�erent ways
5. being willing to rethink and reconsider their stance
6. making notes about things their partner had said that they hadn’t considered as a means of strengthening

their argument
● Today I want to remind you that to strengthen an argument, writers include only the strongest possible evidence,

choosing evidence that is the most relevant, signi�cant, and convincing.  Even with the strongest evidence, they
expect to explain its pertinence to their claim. (Page 116)

○ Writers do this by:
1. ranking their evidence from strongest points to weakest points
2. evaluating sections of their argument for its ability to convince
3. choosing the most compelling pieces of evidence to strengthen their argument
4. reordering paragraphs within the draft to strengthen the argument
5. framing their evidence in such a way that it strengthens the argument
6. incorporating literary devices, such as pacing as a means to build tension, to make their argument more

convincing and riveting
● Today I want to teach you that writers study alternatives to their own point of view to illuminate complex topics.

Then they strengthen their own arguments by addressing counterarguments in their writing fairly. (Page 132)
○ Writers do this by:

1. laying out a case for a position opposite from their own
2. understanding the opposing points of view as a means to strengthen your own argument
3. studying mentor texts to examine how they have respectfully addressed the opposing argument
4. using transitional words and phrases e�ectively to acknowledge the counter-argument with respect, while

reinforcing their own argument
5. taking inspiration from mentor texts that e�ectively addressed a counter argument

● Today I want to teach you that you can use the organizational structure of your piece to help you build your
argument.  The way you structure your piece can help you lead your readers to follow your thinking. (Page 143)

○ Writers do this by:
1. studying di�erent types of writing and noticing how the pieces are similar but are structured di�erently
2. considering how di�erent organizational structures might help readers follow the line if thinking of their

argument
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Grade 8 Scope and Sequence

(Session 15 - Tailoring Position Papers as
Letters: Attending to Audience and
Presentation)

(Session 16 - A Social Activist Celebration)

3. experimenting with di�erent organizational structures to �nd one that works
4. revising the structure of their essays as necessary to re�ect an organizational structure that works
5. structuring the paragraphs in their essay to re�ect the purpose of the essay

● Today I want to teach you that when writers write letters, they de�ne the audience and tailor their letters to �t,
and they also work to perfect presentation and conventions. (Page 154)

○ Writers do this by:
1. considering who the stakeholders and decision-makers are in their audience
2. tailoring their position papers as letters to speci�c stakeholders connected to the issue
3. revising their word choice and tone to appeal to their speci�c audience

● Today I want to teach you that argument writers are able to take positions on complex issues and explain them
clearly and convincingly--and this writing can fuel social activism and change. (Page 158)

○ Writers do this by:
1. becoming an activist on the issue
2. crafting their writing for a larger audience, perhaps as a song, poem, or work of art

Skills (Students will be able to…)  including Grammar
● Debate e�ectively on complex issues
● Angle evidence to support their claim e�ectively
● Use connotative language e�ectively to convey tone
● Write powerful introductions and conclusions to position papers
● Present a speech
● Construct a balanced and principled argument
● Select evidence that that will strengthen an argument
● Attend to an audience, adjusting words and tone as appropriate

Writing Workshop Grade 8
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Grade 8 Scope and Sequence

Unit 6:  Investigative Journalism

Unit Description:
Journalism is the literature of democracy; it entertains, informs, and bears witness.  Journalism has revealed corruption, given voice to the oppressed, and spread new ideas.
Students will learn writing skills that will enable them to take up the work of speaking on behalf of others.  Students will learn to look closely at the world around them and
illuminate social issues in newscasts and investigative reports.  Additionally, students will learn the technique and craft of narrative non�ction writing, with an emphasis on
truth-telling and on the ethics of illuminating multiple perspectives in non�ction writing.  Finally, students will learn the subtle art of moving readers toward social action,
while, ultimately, learning to write to a deadline and continue the process of becoming increasingly independent and engaged writers and thinkers.

New Jersey Student Learning Standards
W.8.1 - Write arguments to support claims with clear reasons and relevant evidence.
W.8.2 - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.8.2.a - Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia
when useful to aiding comprehension.
W.8.2.b - Develop the topic with relevant, well-chosen facts, de�nitions, concrete details, quotations, or other information and examples.
W.8.2.d - Use precise language and domain-speci�c vocabulary to inform about or explain the topic.
W.8.3 - Write narratives to develop real or imagined experiences or events using e�ective technique, relevant descriptive details, and well-structured event sequences.
W.8.3.a - Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.
W.8.3.b - Use narrative techniques, such as dialogue, pacing, description, and re�ection, to develop experiences, events, and/or characters.
W.8.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas e�ciently as well as to interact and collaborate with others.
W.8.7 - Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of
exploration.
W.8.10 - Write routinely over extended time frames (time for research, re�ection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c tasks, purposes, and audiences.
RI.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RI.8.2 - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.
RI.8.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings; analyze the impact of speci�c word choices on meaning and tone, including
analogies or allusions to other texts.
RI.8.5 - Analyze in detail the structure of a speci�c paragraph in a text, including the role of particular sentences in developing and re�ning a key concept.
RI.8.6 - Determine an author's point of view or purpose in a text and analyze how the author acknowledges and responds to con�icting evidence or viewpoints.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of speci�c word choices on meaning and tone, including analogies or
allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the di�ering structure of each text contributes to its meaning and style.
RL.8.6 - Analyze how di�erences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such e�ects as suspense or humor.
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Grade 8 Scope and Sequence

RL.8.7 - Analyze the extent to which a �lmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by the director or actors.
RL.8.10 - By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6-8 text complexity band independently and pro�ciently.
SL.8.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others' ideas and expressing their own
clearly.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.4 - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and
clear pronunciation.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing �exibly from a range of strategies.
L.8.5 - Demonstrate an understanding of �gurative language, word relationships, and nuances in word meanings.
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
Science
Determine the central ideas or conclusions of a text; provide an accurate summary of the text distinct from prior knowledge or opinions. (MS-LS1-5) RST.6-8.2

Standard 8 Computer Science
Performance Expectations:
8.1.8.IC.1  Compare the trade-offs associated with computing technologies that affect an individual's everyday activities and career options.

Standard 9 Career Readiness, Life Literacy, and Key Skills
9.2.8.CAP.2: Develop a plan that includes information about career areas of interest.

Careers (Description of a career that relates to this unit)

Enduring Understandings/Goals Essential Questions
1. To understand the genre of personal narrative writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and angle stories to convey the theme.
6. To experiment with di�erent leads and endings to engage our audience.

1. How do we report the real stories and create news stories?
2. How do we write to inform and illuminate?
3. How do we investigate the bigger story?
4. How do we write narratives to reveal stories and stir empathy?
5. How do we add key transitions to structure investigative pieces?

Evidence of Learning (Assessments) Accommodations and Modi�cations

Formative Assessments: Special Education:
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● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Role-Playing the active journalist
3-Help writers learn to use descriptive language the way journalists do
4-Lifting the level of literacy language and attending to tone
Bend II
7-Developing partnerships and study groups and setting ambitious goals
8-Daring the moves of master journalists
9-Elaborating perspectives while maintaining a truth-telling approach
10-Bolstering partnerships and preparing to publish
Bend III
12-Finding and documenting stories that will anchor investigative pieces
14-Organizing and investigation and �tting all the parts together into an investigative piece
15-Using editing knowledge and our combined expertise to face a deadline with con�dence

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
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● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● Investigative Journalism by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade Writing Investigative

Journalism Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Core Instructional Resources:

● Any appropriate grade 8 novel as a read-aloud model to set up the routines
● “Snow Fall: The Avalanche at Tunnel Creek” by John Branch (Level Z)
● excerpts from The Blind Side by Michael Lewis (Level Z)
● Bomb: The Race to Build--and Steal--the World’s Most Dangerous Weapon by

Steve Sheinkin (Level Z)
● Anne Frank: The Diary of A Young Girl by Anne Frank (Level Y)
● “The Trouble with Sleep Texting” by Angela Haupt (Level Z)
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https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/folderview?id=0B7eaT_i9qrmZVkx4QVpaUEh3Y1k&usp=sharing
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Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen

and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

● Ground Zero: How A Photograph Sent A Message of Hope by Don Nardo (Level
Z)

● The Disappearing Spoon: and Other True Tales of Rivalry, Adventures and The
History of the World From The Periodic Table of The Elements (Level Z)

● Books that students pick from the classroom libraries

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Gandhi: The Young Protester Who Founded A Nation (Level U)
● The Hero Schliemann by Laura Amy Schiltz (Level W)
● Gorilla Doctors: Saving Endangered Great Apes by Pamela Turner (Level W)
● Taking Action to Achieve Equality by Rebecca Sjonger (Level V)
● Sister Series Raina Telgemeier (Level T)
● Books that students pick from the classroom libraries
● Resist: 35 Profiles of Ordinary People Who Rose up Against Tyranny and Injustice

by Veronica Chambers (Level Z)
● Someone Like Me: How One Undocumented Girl Fought for Her American

Dream by Julisse Arce (Level Z)
● My Family Divided: One Girl’s Journey of Home, Loss, and Hope by Diane

Guerrero (Level X)
● Fred Korematsu Speaks Up by Laura Atkins (Level Y)
● The Distance between Us (Young Reader’s Edition) by Reyna Grande (Level Z)
● Pride: Celebrating Diversity and Community by Robin Stevenson (Level Z)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
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● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,
Elementary Connections Page)

● Use document camera or overhead projector for shared reading of texts.
Ongoing:

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of 21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Reporting the Real Story:
Newscasts

● Today I want to teach you that journalists notice small life dramas and try to capture the who,
what, where, when, and why of those dramas so they can turn them into newscasts. (Page 4)
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(Session 1 - Journalists Develop Their Powers of Observation to
Capture Events)

(Session 2 - Turning Moments of Drama Into Cogent Newscasts)

(Session 3 - Researching and Reporting Experience)

○ Writers do this by:
1. paying attention to what is happening around them, including the context of the events
2. naming the 5 W’s of their observations (the whos, whats, wheres, whens, and whys) in

their writing
3. comparing their written observations with others who were also there, so that they can

question discrepancies in their writing
4. writing details of small life dramas in sequential order
5. getting to the point within the �rst sentence (ideally), but de�nitely within the �rst

paragraph
6. using only the most important words to tell the story

● Today I want to teach you that journalists notice potential news stories all around them. They are
alert to moments of drama, looking for the out-of-the-ordinary, for heightened emotions, or for a
storyline that occurs underneath the main sequence of events.  They use their observations, along
with information about the event, as the basis for newscasts. (Page 15)

○ Writers do this by:
1. �nding the drama in everyday events
2. observing everyday events without inserting themselves into the action
3. taking quick, accurate notes on observations, making sure to include the 5 Ws
4. returning quickly to those notes to write them out into stories
5. including the facts so that the readers will learn what was happening
6. eliminating the feelings of the observer, by using an objective tone
7. developing a laser-like focus to get to the heart of a story

● Today I want to teach you that you can take events you witnessed or were a part of, and you can sift
through these lived experiences to �nd potential newscasts and write about them as journalists.  To
do this, you step out of your role as the protagonist, and into the role of outside observer. (Page 26)

○ Writers do this by:
1. identifying events that would be interesting to their community
2. creating an interesting lead to grab readers’ attention and get them interested in the facts
3. reporting the 5 W’s right away
4. avoiding exaggerations and personal narrative style
5. using a journalistic tone - one that is concise, 3rd person, and dramatic, but truthful
6. stringing together two or more related scenes to teach readers something

● Today I want to teach you that journalists know that non�ction writing can be short but still pack
a punch.  They use speci�c techniques to make certain words, phrases, and lines lift the level of the
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Grade 8 Scope and Sequence

(Session 4 - Making Short Nonfiction Writing Pack a Punch)

(Session 5 - Setting Ambitious Goals and Publishing)

whole piece.  One way they learn these techniques is from acknowledged masters. (Page 37)
○ Writers do this by:

1. reading experts’ writing and studying what good writers do
2. including speci�c, vivid physical details in their writing
3. using a single, elegant word -- a grace note -- in otherwise straightforward prose
4. using a clever ending to �nish up their writing
5. revising their writing by using speci�c, expert techniques studied in mentor texts
6. increasing the use of academic vocabulary in their conversations about writing

● Today I want to remind you that writers think about what they are writing about, but they also
think about how they are writing.  They think about the work that they want to do in order to
outgrow themselves.  Often writers use tools, like checklists, to help measure themselves against the
best. (Page 48)

○ Writers do this by:
1. self-assessing, using a checklist, to take an objective look at the quality of their writing
2. measuring their writing against the best and comparing their writing to those they admire
3. re�ecting honestly on what they have written, and making revisions to make their writing

better
4. setting speci�c, attainable goals to improve the overall quality of their writing
5. meeting deadlines for publication

Bend II: Investigative Journalism:
Writing to inform and illuminate
(Session 6 - Journalists Delve Deeply to Reveal Underlying Issues)

● Today I want to teach you that while journalists do notice stories every day, the best journalists do
more than that.  They investigate issues that matter in their community, and they �nd the stories
that reveal those issues.  Then they craft news stories to illuminate those underlying issues. (Page
64)

○ Writers do this by:
1. identifying moments that matter, rather than simply �nding events to write about
2. changing the focus of writing from a story to an issue
3. considering the social signi�cance of the stories they write
4. �nding or creating themes that connect their stories
5. interviewing others for story ideas
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Grade 8 Scope and Sequence

(Session 7 - Harnessing Narrative Craft to Reveal Central Ideas
and Stir Empathy)

(Session 8 - Harnessing Narrative and Information Writing
Techniques to Engage the Reader)

(Session 9 - Elaborating to Deepen Readers’ Connections)

(Session 10 - Writing Partners Have Each Other’s Backs)

● Today I want to teach you that journalists develop the action, dialogue, and setting.  They do this
not just to enliven their news stories, but also to highlight what they want to convey about the
issue or lesson they are advancing.  They especially harness these techniques to reveal their central
ideas and to inspire their readers to feel compassion. (Page 76)

○ Writers do this by:
1. transferring what they know about good narrative writing to their non�ction writing
2. emphasizing speci�c details, such as setting details, dialogue, or action details, to stir

compassion in the readers
3. adding smaller stories that connect to the same theme or central idea
4. teaching the reader something about the issue they are highlighting in their writing

● Today I want to teach you that journalists use all the techniques at hand to engage their readers’
interest and shuttle them toward a bigger truth.  One important way they do this work is to use
narrative and information writing techniques to build tension right from the start. (Page 85)

○ Writers do this by:
1. engaging the reader right away with a strong, creative lead, which also introduces some

tension around the central idea
2. using pacing in revealing details of events as a means to build tension

● Today I want to teach you that journalists often elaborate their writing to deepen readers’
connections.  One way they do this work is to craft allusions and analogies, which invite the reader,
with just a few words, to make profound associations. (Page 97)

○ Writers do this by:
1. referring to events or characters that readers already know, to broaden and deepen readers’

responses
2. developing multiple perspectives of their stories
3. honoring more than one voice in their reporting
4. using transitions to elaborate perspectives in their stories

● Today I want to teach you that writers who form strong writing partnerships can strengthen each
other’s writing and help prepare for publishing by using techniques such as thoughtful
questioning, rehearsing writing, and giving feedback. (Page 109)

○ Writers do this by:
1. having their partner’s back by making sure that they are committed to helping their

partner write the best they can
2. asking their partner speci�c questions about his or her writing goals before sharing the

writing
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(Session 11 - Attending to Voice and Verb Tense when Editing for
Publication)

3. listening carefully to their partner read his or her writing, and making notes on what parts
of the writing re�ect the partner’s speci�c goals

4. providing honest feedback by making speci�c skill- or content-related comments about his
or her partner’s writing, choosing vocabulary and terms from the checklist

5. rehearsing di�erent writing techniques with his or her partner prior to writing it down
● Today I want to teach you one more lens journalists look through as they edit.  They listen for the

relationship between verb tense and voice. (Page 117)
○ Writers do this by:

1. deciding to use the present tense verbs as a means to increase the level of tension
2. deciding to use the passive voice to make their writing sound more objective
3. shifting voices deliberately in their writing to enhance the overall feel of the writing for

readers
4. revisiting mentor texts to examine how professional writers switch tense and voice within

a piece of writing
Bend III: Investigating the Bigger
Story
(Session 12 - Mentoring Oneself to a Pro to Envision the Arc of
Investigative Reporting)

(Session 13 - Expanding a Repertoire of Research Tools)

● Today I want to remind you that writers can analyze a mentor text, asking: What can I learn about
the kinds of research, writing, and thinking work investigative journalists do that I could do as
well? (Page 127)

○ Writers do this by:
1. telling the bigger story behind small events or issues
2. researching background issues behind a story, such as context or causes
3. tracing possible implications of an issue or event
4. gathering facts and statistics about an issue
5. getting quotes from experts
6. collecting other examples of similar stories in the media

● Today I want to teach you how journalists recognize that their voices cannot be the only one
represented in the telling of an event.  Journalists research the perspectives of witnesses, experts,
and everyday citizens, and they gather data and statistics as additional evidence of the issue their
story introduces. (Page 136)

○ Writers do this by:
1. researching the perspectives of witnesses, experts, and everyday citizens
2. gathering data and statistics as additional evidence of the issue being introduced
3. conducting interviews with witnesses, using rich, interesting questions to get a deeper

level of understanding of an issue (beyond the 5 W’s)
4. creating surveys, or other data-gathering tools, to collect data from witnesses
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Grade 8 Scope and Sequence

(Session 14 - Structuring Investigative Pieces and Leading the
Reader with Key Transitions)

(Session 15 - Crafting Endings that Call Readers to Action)

(Session 16 - Publication and Celebration)

5. using transitions that help the writer explain the importance of the information or quote
being included

● Today I want to remind you that when you are writing non�ction that both tells a story and
teaches, that text needs to be organized so your readers can follow you.  One way journalists might
organize an investigative piece is into parts: an anecdote, background information, and next steps.
The writer then uses sophisticated transitions to lead the reader explicitly through these parts,
acting like a tour guide for the reader. (Page 146)

○ Writers do this by:
1. returning to mentor texts and identifying the “parts” that professional writers use to help

readers follow their stories
2. categorizing their research into the “parts” identi�ed in the mentor text
3. using sophisticated transitions to smoothly guide readers through the “parts” of the

investigation
● Today I want to teach you that journalists use the ending of a piece to drive home a bigger truth for

readers, often by making an explicit plea for change with the hope that readers will transition from
simply reading about an issue to taking action on an issue. (Page 155)

○ Writers do this by:
1. asking themselves what they want readers to do with the information that have provided

them with in their investigation
2. asking their readers to do something explicit and tangible with the information

● Publication!

Skills (Students will be able to…)  including Grammar
● Complete the writing process in the narrative genre.
● Generate ideas for original non�ction narratives.
● Read writing by master journalists critically.
● Edit their work using a checklist.

o Use commas purposefully.
o Cite witnesses’ words correctly.
o Embed quotations into narratives by adding an explanation.
o Di�erentiate purposefully between the active and passive voices in narrative non�ction.

● Conduct research.
● Publish writing for an audience.
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Writing Workshop Grade: 8
Unit 8:  Memoir

Unit Overview:
This unit brings together the art of narrative and expository writing.  Students will be asked to draw upon their previous narrative skills to engage the reader, sequence events,
and convey meaning through storytelling, and to draw upon their expository work to skillfully unpack and couch those stories in idea-based writing. Students will learn to
analyze their life experiences to determine what it is they want to convey about themselves and their lives and make purposeful craft and structure choices to do so.

New Jersey Student Learning Standards
RL.8.2. - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.3. - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of speci�c word choices on meaning and tone, including analogies or
allusions to other texts.
RL.8.5. - Compare and contrast the structure of two or more texts and analyze how the di�ering structure of each text contributes to its meaning and style.
W.8.2. - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.8.2.A. - Introduce a topic and organize ideas, concepts, and information, using text structures (e.g., de�nition, classi�cation, comparison/contrast, cause/e�ect, etc.) and text features (e.g., headings, graphics, and
multimedia).
W.8.2.B. - Develop the topic with relevant, well-chosen facts, de�nitions, concrete details, quotations, or other information and examples.
W.8.2.C. - Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.
W.8.2.D. - Use precise language and domain-speci�c vocabulary to inform about or explain the topic.
W.8.2.E. - Establish and maintain a formal style/academic style, approach, and form.
W.8.2.F. - Provide a concluding statement or section that follows from and supports the information or explanation presented.
W.8.3. - Write narratives to develop real or imagined experiences or events using e�ective technique, relevant descriptive details, and well-structured event sequences.
W.8.3.A. - Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.
W.8.3.B. - Use narrative techniques, such as dialogue, pacing, description, and re�ection, to develop experiences, events, and/or characters.
W.8.3.C. - Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events.
W.8.3.D. - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.3.E. - Provide a conclusion that follows from and re�ects on the narrated experiences or events.
W.8.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.8.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6. - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas e�ciently as well as to interact and collaborate with others.
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SL.8.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
SL.8.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under
discussion.
SL.8.1.B. - Follow rules for collegial discussions and decision-making, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.8.1.C. - Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and ideas.
SL.8.1.D. - Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
L.8.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.1.A. - Explain the function of verbals (gerunds, participles, in�nitives) in general and their function in particular sentences.
L.8.1.B. - Form and use verbs in the active and passive voice.
L.8.1.C. - Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
L.8.1.D. - Recognize and correct inappropriate shifts in verb voice and mood.
L.8.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.2.A. - Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
L.8.2.B. - Use an ellipsis to indicate an omission.
L.8.2.C. - Spell correctly.
L.8.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.3.A. - Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular e�ects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state
contrary to fact).

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
Science
Determine the central ideas or conclusions of a text; provide an accurate summary of the text distinct from prior knowledge or opinions. (MS-LS1-5) RST.6-8.2

Standard 8 Computer Science
Performance Expectations:
8.1.8.IC.1  Compare the trade-offs associated with computing technologies that affect an individual's everyday activities and career options.

Standard 9 Career Readiness, Life Literacy, and Key Skills
9.2.8.CAP.2: Develop a plan that includes information about career areas of interest.

Careers (Description of a career that relates to this unit)

Enduring Understandings Essential Questions
1. A memoir takes the personal narrative and adds a re�ection piece to the story.
2. Re�ection on the importance of the small moment in shaping the writer is what

di�erentiates it from a personal narrative.

1. How is a memoir di�erent from a personal narrative?
2. How can a memoir teach a lesson as other narratives do?

Evidence of Learning (Assessments) Accommodations and Modi�cations
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Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Planning ways to clarify what themes are--and are not
4-Supporting students drafting with targeted voiceovers, conferences, and small groups
6-Looking for logical Fallacies
7-Supporting strong writers
Bend II
10-Helping students unlock the power of a symbol
12-Working to get it right
13-Options for your students and your coaching
Bend III
15-Responsive Teaching through small-group
16-Coaching on the run

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
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● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Memoir Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade Memoir  Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar Florham Park ELA PD Sharing Website
● The Writing  Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence

Core Instructional Resources:

● Any appropriate grade 8 novel as a read-aloud model to set up the routines
● Warriors Don’t Cry by Melba Patillo Beals (Level Z)
● Within Reach: My Everest Story by Mark Pfetzer (Level Z)
● They Cage the Animals at Night by Jennings Michael Burch (Level Z)
● Female Activists by Lena Koya (Level Y)
● Somewhere There is Still a Sun by Michael Gruenbaum and Todd Hasak Lowy

(Level Y)
● The Greatest: Muhammad Ali by Walter Dean Myers (Level Z)
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Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su

Pinnell
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● The Writing Strategies Book: Your Everything Guide to Developing Strong

Writers by Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus

● Martin Rising: Requin For a King by Andrea Davis Pinkney (Level Z)
● I Will Plant You A Lilac Tree by Laura Hilman (Level Z)
● Any of the middle school memoirs from the “This I Believe” website
● Historical fiction texts of your choice

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● John Lewis in the Lead by James Kaskins and Kathleen Benson (Level U)
● Dear Benjamin Banneker by Andrea Davis Pinkney (Level U)
● Small Steps: The Year I Got Polio By Peg Kehret (Level U)
● Google Cybersecurity Expert Parisa Tabriz by Domenica Di Piazza (Level V)
● Hamilton Vs. Jefferson by Curtis Slepian (Level V)
● Freedom Heroines by Frieda Wishinsky (Level W)
● The Lost Garden by Laurence Yep (Level W)
● Chasing Space (Young Reader’s Edition) byLeland  Melvin (Level X)
● Mo’ne Davis: Remember My Name by Mo’ne Davis (Level W)
● Becoming Kareem: Growing up on and off the Court by Kareem Abdul-Jabar

(Level Y)
● Grace, Gold, & Glory: My Leap of Faith by Gabrielle Douglas (Level Y)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
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https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/drive/folders/1WqcWXBFullzE4BiWAj8a9fx8jWnzCCJn?usp=sharing
https://drive.google.com/drive/u/4/folders/1T4yqg7MWsGfb58lvnHG3-a9bcLGHnz7s
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing


Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,
Elementary Connections Page)

● Use document camera or overhead projector for shared reading of texts.
Other:

● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from
their word sorts.

● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of 21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Collecting:
Writing “Big” and
“Small” to Discover
Meaningful Topics,

● Today I want to teach you that writers often begin by writing lots and lots of anecdotes--Small Moment
stories--that capture the tension in their lives, that show pivotal points and life themes.  If they feel stuck for
ideas, writers rely on what they already know.  One way to do this is by listing out the strategies they’ve learned
for collecting small moments (�rst times, last times, important people, places, things, issues) in a notebook and
then using one of them to quickly develop new topics to write about.

○ Writers do this by:
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Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Patterns, and Questions
to Explore in a Memoir
Session 1 (Drawing on Known Strategies to
Collect and Develop Small-Moment Story
Ideas)
Session 2 (Writing to Find Depth in Already
Uncovered Ideas: Exploring the Unknown in
the Known)

Session 3 (Using Mentors to Inspire Stories
Worth Telling)

1. creating several charts of moments
2. writing story kernels of just the small moment
3. writing several small moments

● Today I want to teach you that when collecting for a memoir, writers don’t just write to come up with new story
ideas.  They write to �nd depth in the ideas they’ve already uncovered.  Sometimes they do this by exploring the
unknown in a topic or idea, writing to investigate questions like “What don’t I know about what I know?” and
“Where’s the mystery in this topic or idea?”

○ Writers do this by:
1. looking back over their writing to investigate patterns or themes
2. being on the lookout for emotions that keep recurring
3. noticing objects or relationships that preoccupy them

● Today I want to teach you that writers often read work that has been published by others to discover how they
have written about truths that matter to--and reveal something about--the authors who have written them.
Writers allow themselves to be inspired to search toward their own truths and their own voices.

○ Writers do this by:
1. �nding and reading memoirs that tackle important topics
2. looking for elaboration and focus
3. rereading their writing in search of a theme, issue, topic, or moment that stands out to them

Bend II: Drawing on the
Qualities of Good Writing
to Write--and
Revise--Shapely Memoir
Session 4 (Focusing a Story on You, Not the
Events)

Session 5 (Using Mentor Texts to Adjust
Structure)

● Today I want to teach you that writers focus a memoir not on events, but on themselves, asking questions like,
“What am I trying to say about myself in this piece?” and “What do I want my readers to know about me?”  Once
a writer has begun to determine what he is trying to say, he can aim to write in ways that highlight that meaning.

○ Writers do this by:
1. understanding that a memoir is about the person experiencing the events and not the events
2. revising one or more of their stories to show something about themselves
3. thinking very speci�cally about what craft moves will work to reveal elements about themselves in their

narrative
4. studying the ways other writers have revealed important things about themselves

● Today I want to teach you that memoirists structure their texts in a variety of ways.  One way to decide how your
own piece will go is to study the structure choices other authors have made, paying attention to how those choices
suit their topics, convey their intended meaning, and help them connect with their audience.

○ Writers do this by:
1. studying a variety of memoirs
2. noticing the ways that di�erent writers structure their writing, paying attention to those parts that are

more narrative and those that are more like an essay
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Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 6 (Flash-Drafting)

Sessions 7&8 (Revising for Structure on the
Run)

Session 9 (Setting Goals for Revision Using
Checklists and Partners)

3. choosing a structure that matches their writing intentions
4. making a plan that will help them use elements of the structure that work best for their intentions

● Today is the day when I get out of the way and let you write.  I am sending you o� with pockets full of tips and
strategies for writing long and strong.  Your �rst draft might not be perfect (�rst drafts never are), but it will be a
start.

○ Writers do this by:
1. reviewing some of the memoirs from yesterday, making notes about what they’d like to try
2. making a plan for what will be accomplished
3. writing for an extended period of time, not worrying about it being perfect

● Today I want to teach you that writers know that beginnings set the tone for their memoir, and endings leave
readers with �nal thoughts.  They reread these parts with questions in mind such as “Did I create a context and
point of view for my reader?” and “Have I re�ected on the experiences and events in this memoir for my reader?”
and they make adjustments to their writing so that they can answer “Yes.”

○ Writers do this by:
1. reading their work with an objective eye
2. clarifying in their minds why an anecdote is so important and what idea it is really showing

● Today I want to teach you that writers know that details in a memoir can say something about the kind of person
they are, the kind of life they lead.  As writers, you can read your pieces asking, “What have I conveyed about
myself and my experiences to my reader?”  Oftentimes, you will �nd that you want to change that message slightly
and use this opportunity to redraft.

○ Writers do this by:
1. reading their work with an objective eye
2. clarifying in their minds why an anecdote is so important and what idea it is really showing

● Today I want to remind you that writers reread their pieces asking, “Which goals have I met?  Which goals am I
starting to meet?  Which goals have I not yet worked toward?”  They make use of rubrics to help them self assess
their writing and set goals to improve it.

○ Writers do this by:
1. looking at their writing honestly, and assessing where their strengths are and where they need to push

themselves to grow
2. working with a partner they trust to help them identify areas of strength and areas where they need to

push themselves to grow
3. looking backward at past writing in order to look forward and plan for more growth
4. studying a piece for insight into where they might go next
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Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 10 (Editing)

● Today I want to teach you that writers spend time editing their work before considering it �nished.  There are
many methods to choose from.  It is up to each writer to choose for himself what the most e�ective strategy is.  I
will remind you of a few editing strategies you have learned before and then send you o� to do as many as you see
�t.

○ Writers do this by:
1. looking for words that seem “o�” and checking the spelling
2. asking partners to help them spot errors they may have otherwise missed
3. reading their writing backwards in order to see each word the way it was really written and not the way the

writer thought it was written
Bend III: Writing a
Second Memoir, with a
Focus on Bringing Out
Meaning
Session 11 (Beginning a Second Memoir)

Session 12 (Tinkering with Structure)

● Today I want to teach you that, like any good writer, your notebooks are teeming with stories to be told!  Before
we end this unit, I want to give you the opportunity to try out one more memoir--one that is di�erent than the
one you just �nished.

○ Writers do this by:
1. looking back through previous seed ideas to �nd another theme or truth
2. examining emotions to look for a second theme emerging from the many stories

● Today I want to remind you that there’s a special kind of reading writers do when they read their own writing to
plan for revision.  Rather than skimming it as if they’ve seen the draft one hundred times, they examine the draft
in all its particulars, allowing the page to teach them how to write.  In addition, they read the draft, noting the
component sections, asking, “How is this draft almost, but not quite, structured?”  Then they make revisions to
bring forth the intended structures.

○ Writers do this by:
1. reading slowly and purposefully
2. thinking deeply about the truth they wish to convey to their readers
3. choosing a structure that will help them deliver that truth

Skills (Students will be able to…)
● Create a personal narrative
● Add a re�ection to the personal narrative, making it a memoir
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